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This teaching philosophy statement will cover my broad definition of effective teaching; 

how lecture, discussion, and inquiry formats inform my teaching, including online instruction; 

the role of collaborative learning in my teaching and curriculum; and, the challenges of diversity 

in the classroom. 

My definition of effective teaching is founded in my observations that the best, most 

effective instructors were those who cared the most about teaching and knowledge building and 

sharing. Passion is one of the single most important elements of an effective instructor as it leads 

to thorough preparation, continuous evolution of instruction skills, and the pleasure of watching 

students learn.  Years ago, I’d have never guessed that I’d need to be proficient in social media, 

yet the spicy stories I can put in “Notes from the Field” segments draw in students and also 

prepare them for jobs and skills that may not yet exist. The amount of time that I put into 

preparation directly translates to how my students learn; however, as an instructor I must be able 

to recognize how students learn best at the group and individual level, to fortify students’ 

strengths and remedy weak spots while moving curriculum forward. The ultimate goal, for me, is 

to communicate information to students and to have them reflect back in varying ways what I’m 

presenting, so students are not just memorizing facts but are learning critical thinking and 

analytical skills, and how to translate knowledge into skill-building.  

In my traditional classrooms, a combination of formal lecture and inquiry periods, and 

smaller discussion sections, ground my teaching. During lecture periods, students are exposed to 

a stream of organized information that will teach them the basic blocks of the subject. That’s the 

rule of thumb. However, I believe the impact on the student is enhanced when the lecture is 

given as a narrative; where the information is clear and organized but presented in a manner that 

connects classroom learning to real world skills and capabilities rather than dry lecturing. This 

method of instruction allows me not just to present information, but also to keep a captive 

audience whose trust I gain and keep through varying modalities to bring students “through” 

important concepts related to strategic communications. After all, concepts are the fundamental 

building blocks of any teaching and learning that allow students to move themselves toward the 

bigger picture, particularly at the introductory level.  

For example, when teaching Communications Studies Research, a foundational course in 

Bridgewater State University’s Communications Studies major, I explain how the process of 

writing (for example, prewriting, outlining, revising) informs the completed product, the 
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finalized research proposal. What I do beyond the fundamentals is help students to understand 

the larger driving forces behind how and why the writing process is critical to real world success 

in communications. To underscore the writing process, I employ texts, media, social media, 

classroom discussion, and other relevant delivery formats, helping students to connect to the 

importance of the academic writing process as a fundamental requirement for career success.  In 

some classes, I’ve embedded a service-learning component to expose students to real-world 

situations, ranging from research about Farmer’s Markets to tribal casinos.  With everybody 

focused on various angles of one subject for a specific “client”, the actual writing becomes a 

collaborative process while students also learn more about scholarship. 

My philosophy for online instruction does not differ from my basic teaching philosophy, 

but the virtual environment adds extra challenges for the student and for the instructor.  In many 

ways, teaching online has made me a better instructor in the traditional classroom; for instance, 

organization is essential in any classroom, but in an online course, poor organization can have 

serious consequences to course and student success.  Such organization comes naturally for 

some, but not for others, and I am constantly exploring new pedagogy tools to engage online 

learners and make learning readily accessible.  I’ve found, for example, that it greatly helps to 

post assignments and resources both on the campus server (Blackboard, Moodle, or another 

platform) as well as my personal website so that students can always access information 

regardless of server problems. To get my students hooked, I employ interactivity, I use various 

media, and I highlight those aspects of their lives that are touched by strategic 

communications.  In an online class, the traditional modes of contact are gone, which means it is 

my responsibility to create an environment in which students want to do the work, and want to 

help themselves in ways they haven't in the past. I get to challenge them, to make them think 

about issues they've never considered before, to push their understanding of strategic 

communications with a whole new angle.  I get to teach. 

My thoughts on collaborative learning, both in the traditional classroom and the online 

classroom, focus on students working in smaller groups to explore subjects at a deeper level than 

presented during lectures. In this atmosphere, the discussion can progress on tangents instead as 

a linear narrative, allowing students to work on a specific subtopic before moving on to the next 

concept of the general subject. My role then is to facilitate the discussion using a reciprocal type 

method to guide the conversation. While students are not always happy to ask a question, and get 
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one in response, I believe this method is ultimately very fulfilling for them.    In my experience, 

if students are simply given an answer, they are not compelled to go through any thought 

processes to figure out the problem. However, when asking them questions in response to theirs, 

they can be moved along a line of thought where they work through the answer themselves, with 

some assistance in trajectory. Students feel satisfaction for working through the problem, and for 

effectively teaching themselves the answer. They develop the tools to work through a general 

problem and, importantly, learn how to adapt to different systems, where the synthesis tools are 

the same. The ultimate outcome, of course, is the soft skill development necessary for 

professional success. 

Regarding diversity in the classroom, the challenge is tenuous and ever-evolving: how 

best to enroll, educate, and graduate students from groups historically underrepresented in higher 

education: women, African Americans, Latinos, American Indians, immigrants. Each of us has 

characteristics in common with others of our gender, race, place of origin, and socio-cultural 

group, but these are outweighed by the many differences among members of any group. 

However, group labels in the classroom underscore a variety of individuals of different social 

and economic backgrounds, historical and generational experience, and levels of consciousness. 

As an American Indian scholar, I know there are no quick fixes or specific rules for responding 

to ethnic, gender, and cultural diversity sensitivities in the classroom. The topic is complicated, 

confusing, fraught with uneasiness, difficulty, and discomfort. It’s my obligation as an instructor 

to help students move toward an appreciation of how one's premises, observations, and 

interpretations are influenced by social identity and background, and that we all come from that 

place. The insistent cure, of course, is instruction that turns divergent observations and 

interpretations into strategies that fortify the classroom environment and enhance the student 

learning experience, particularly as that experience informs the work of strategic 

communications. 

Thank you for the opportunity to share my teaching philosophy.  


